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.

A review of literature was completed to support the need for, and value of,
using multicultural literature within the elementary classroom. The criteria for
selecting multicultural literature was also reviewed. The project consisted of a
booklist and prereading and postreading activities for twenty-five multicultural trade
books. The purpose of the project was to heighten student's awareness of the
multicultural community in which they live and appreciation of cultures throughout
the world. The strategies and activities developed for these books were based on
the whole language philosophy. The twenty-five trade books were divided into four
themes: 1. Grandparents, 2. Folktales and Legends, 3. Learning About the
Past, 4. Cultural Understanding.

These themes include art, music, social studies,

science, cooking, language arts, and physical education activities.
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CHAPTER 1
INTRODUCTION

Teachers in the public schools are seeing an increasing number of students
who are culturally diverse in their classrooms. Zeichner (1992) from the National
Center for Research on Teacher Learning estimates that by the year 2020, 40% of
the nation's school age children will be children of color. This will include African,
Asian, Native, and Hispanic American .microcultures. Changing demographics of the
classroom reflect the same changes within the United States population. The 1990
U.S. Census of Population for Washington State reported a 42% increase of African
Americans between 1980 and 1990. Figure 1.1 shows there was also significant
growth in population for Asian and Native Americans during this decade. The
largest population growth in Washington state were Asians with a 92% increase and
Hispanics with a 79% increase. Figure 1.2 shows the population of selected
Washington state counties (author's school district and surrounding area) and
shows Hispanics as the largest minority population group in these counties. This is
true of all counties in the state with the exception of King, Kitsap, and Pierce
counties. These figures indicate that our population is one of great diversity that is
rapidly changing and increasing the population of the microcultures.
These changing demographics have not been limited to the past decade.
Throughout the history of the United States, people have immigrated in vast numbers. With this immigration came many new languages and cultures.
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More than 45 million people immigrated to the United States from Europe
between 1820 and 1970. The prevailing view was that the immigrants would give
up their unique culture and language, and conform to the Anglo-American lifestyle.
School teachers were expected to play a major role in this forced assimilation
(Bennett, 1990).
Early attempts at assimilation were also made with Native American children
who were expected to deny their culture in the reservation schools of the past and
assimilate into the mainstream culture. Tohe (1993, p. 2) shared her experiences
in such a school:

A major emphasis of this assimilation, i.e. colonization policy,
meant to obliterate native people and therefore native languages on a national scale. In first grade most of my Navajo
classmates spoke only Navajo. The teacher acting on behalf
of the government in the day school that we attended made
sure that we received punishment for speaking Navajo.

This forced assimilation began to be questioned during the civil rights movement of the 1960's. African Americans, and other groups, demanded that schools
begin to represent their experiences and perspective within the curriculum and
textbooks. These groups also requested that schools hire more teachers of diverse
cultural backgrounds so that their children would have successful role models
(Banks, 1993).
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Since the civil rights movement of the 1960's, schools have made an effort
to represent all students through the development of multicultural education.
Multicultural education emphasizes the concept of cultural pluralism, as opposed to
the melting pot theory, and celebrates the differences and similarities between
cultures. Gayle-Evans (1993) stated, "In the United States the verbalization of the
'Melting Pot' concept along with the alienation of non-mainstream culture has led
various ethnic groups toward stabilizing their individual ethnic identities . . . Emphasis is now, more than ever, on the maintenance of cultural and ethnic identity while
still being American" (p. 2).
Many teachers have begun to incorporate multicultural education into their

)

classrooms by including multicultural literature. Using multicultural literature can
help meet a variety of the objectives of multicultural education. Literature provides
a rich source for developing student empathy toward a culture that differs from their
own. Literature by people of one's own culture can be a source of identity and
pride (Bennett, 1990).

Florez and Hadaway (1986, p. 3) described the positive

reasons for integration of multiethnic literature within the schools,

By integrating multiethnic literature into a school reading program, children realize that all ethnic groups have roots in the
past and a strong heritage that is part of their culture. Students can discover by reading about others their contributions,
the differences and similarities among people, and most of
all, the respect and emotional ties present within cultures.
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One of the best ways to teach students about other ethnic groups is through
multicultural literature.

~tatement of the Problem
The problem investigated in this project is the need for students to learn more
about the cultures within schools and other cultures in the world. Many students
are not exposed to other cultures and have stereotypical views which affect their
attitudes toward them (Aoki, 1981). Many children are receiving the message,
through literature that has stereotypical images, that they are different and somehow inferior to the macroculture (McGlinn, 1994). These stereotypical views are
greatly due to textbooks used in schools that do not provide different cultural
perspectives. Books used in school, particularly Social Studies texts, have inherently emphasized and reflected western values, culture and tradition. The heroes,
predominantly white male figures of American History, steeped in traditional European concepts, have been the role models, while the role of minority groups in
shaping history for the United States has been largely ignored (Pyszkowski, 1993).
Basal readers have been criticized for portraying characters as mostly white and
middle class and for focusing on the values that the culturally disadvantaged cannot
relate to (Joyce and Banks, 1971). As schools become more culturally diverse the
need for understanding and awareness between cultures will increase. Textbooks
and curriculum should reflect the diversity of the changing student population.
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Purpose
The purpose of this project is to develop multicultural materials for use in the
elementary classroom. These materials will include: (1) annotated booklist of
multicultural children's literature, (2) prereading and postreading activities. for
twenty-five books. These activities will meet Social Studies or Language Arts objectives and will include art, writing, and discussion. Whole language techniques and
the use of higher level thinking skills will be incorporated. The literature will be
representative of several cultures and genre.
Integrated language arts will be used to develop activities that emphasize the
major concepts of the selected literature. Integrated language arts is an approach
to learning and a way of thinking. This approach respects the interrelationship of
reading, writing, speaking, and listening. Integrated language arts refers to language arts across the curriculum (Routman, 1993).
The process of integrating language arts begins with taking one major concept, or in this case, the major concepts in one book. The major concepts become
the base of the curriculum and integration occur~ through the reading, writing,
listening, and speaking of those concepts. Students are given the opportunity to
analyze the author's style, compare with other books, expand vocabulary, and
develop writing skills after reading.
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Significance
Through the use of multicultural literature students can be exposed to other
cultures and develop a greater awareness of the cultural diversity within the world.
By learning about another culture, students can also gain understanding of their
own culture. Children's author, Laurence Yep states, "Good multicultural books
expand horizons. If you visit another culture, or even read about it, you look at your
own culture with new eyes. You understand your culture more deeply."
Increased self esteem is also a benefit of including literature that all students
can identify with. Professor and children's author, Candy Dawson Boyd (1994)
offers this insight, "As a child, I never read books that were about me. I had to
search for characters who were a part of me. There was something inside that
ached , an emptiness. Why couldn't I find a book about a girl like me, sitting on the
front porch somewhere in Chicago ... " {p. 39)
When teachers read multicultural literature to their students, they help students gain appreciation for their own culture and others. As stated by McGlinn
(1994), 'The literature that African-American children read has the power to transform their vision of themselves and their culture" (p. 208).
Multicultural literature benefits are not limited to the student whose culture is
being represented in the literature. All children benefit just as all children have been
deprived in the past. The Council on Interracial Books for Children (1977) noted,
"White children, too, deserve more than most books now provide. Growing up in a
monocultural environment deprives white children of a broad, rich education" (p. 25).
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Definition of Terms

Multicultural Education
Providing a learning environment that addresses cultural diversity and helps students
to have a better understanding of their culture and the other cultures within society.
This diversity should include ethnic, age, gender, social status, and ability.

Multicultural Literature
Yokota (1993) defined multicultural literature as "literature that represents any
distinct cultural group through accurate portrayal and rich detail."

Assimilation
Adopting the cultural characteristics and behaviors of the mainstream group and
relinquishing one's own distinctive cultural patterns.

Melting Pot
A phrase made popular by Teddy Roosevelt in 1912, stating the "formation of a new
ethnic type in this melting pot of the nations." He also called this assimilation
process Americanization, a process for homogenizing the foreign-born and encouraging uniformity (Dyer, 1980, p. 132).
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Cultural Pluralism
Each of the diverse groups that coexist within society interact and adapt yet maintain a culturally distinct identity.

Negative Stereotype
Negative stereotypes refer to the consistent characterization of people from any
ethnic, racial, religious, or gender group in a way that is demeaning, unflattering, or
limited. (Stotsky, 1994)

Macroculture
The culture that is shared by most of the nation's citizens.

Microculture
The culture of a group of individuals within the macroculture. These cultural patterns may be different than those of the macroculture.

Whole Language Philosophy
A psycholinguistic philosophy of teaching reading that advocates children reading
and writing daily, and is integrated throughout the curriculum. Reading and writing
of whole texts is encouraged-"real language written for real purposes and a real
audience." (Weaver, 1988, p. 45))
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Genres
The various categories of literature such as science fiction, biography, historical
fiction.

Schema
The structures that represent generic concepts stored in a person's memory
(Rumelhart, 1980). A reader develops schemata (plural) through experiences.
With limited or no experience (insufficient schemata) with a given topic, the reader
may have difficulty comprehending the text (Cooper, 1986).
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CHAPTER 2
REVIEW OF SELECTED LITERATURE

Problems with Multicultural Education
There are many problems associated with multicultural education. These
include but are not limited to (1) low representation of many cultural groups within
the selected curriculum materials, (2) untrained teachers, (3) use of literature that
perpetuates myths or stereotypes.

Low Representation
Reimer (1992) indicated that multiethnic representation was limited in many
booklists used for selecting literature for basal readers for the elementary classroom. Three issues sited by Reimer as well as Bishop, 1992; Harris, 1992 are: (1)
the predominance of Euro-American authors writing multicultural literature from an
"outside" point of view, (2) a lack of teacher awareness and attention to other cultures in the classroom, (3) a grouping together of different cultures as one culture.
A 1988 recommended reading list, published by former Secretary of Education
William Bennett significantly slighted authors of color and themes that probed multicultural issues (Madigan, 1993). In 1992, the National Center on Literature Teaching
and Learning determined that of the 11,579 individual selections reported in the
public school sample, 81% were male authors, 98% were written by white (nonHispanic) authors, and 99% were written within the United States (63%), United
Kingdom (28%), or Western European (8%) tradition. (Applebee, 1992, 27-8).
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Pace (1992) analyzed anthologies of United States literature from five major
publishers. He found that of the 98 writers represented in the highschool textbook
collection, 65 were white men, 16 women, and 10 African American men. Four
African American women, two Native Americans and one Hispanic male were also
included, with no representation of Asian Americans.
One of the first articles to alert the public to the scope of racism in children's
books was written in 1965 by Nancy Larrick, titled The All-White World of Children's
Books. She wrote, ':A.cross the country, 6,340,000 nonwhite children are learning
to read and to understand the American way of life in books which either omit them
entirely or scarcely mention them. There is no need to elaborate upon the damage-much of it irreparable-to the Negro child's personality" (p. 156). Her survey
of sixty-three publishers of children's trade books showed that of 5,206 books
published over a three year period, only 349 (6.9%) included African American
representation.
Larrick's survey was conducted over thirty years ago yet change within the
publishing industry is still needed as a study by Bishop (1991) represents. With
regard to representation in children's books, Bishop found less than two percent of
published children's books were about African-Americans.
In 1976 The Asian American Children's Book Project under the Council on
Interracial Books for Children searched for books that had one or more central
characters that were Asian American. They looked at books published between
1945 and 1975 and were able to find only 66 books that met their requirement.
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Of the 66 books the committee concluded that except for one or two, the 66 books
were "racist, sexist, and elitist and that the image of Asian Americans they present
is grossly misleading" (p. 3).
One of the solutions to the problem of low representation of cultural groups has
been the creation of publishers such as Children's Book Press, a nonprofit publishing
company started in 1975. Harriet Rohmer (Madigan, 1993) is the founder and her
mission has been to "return the stories to the communities" (p. 169).

Lack of Trained Teachers
As educators begin to support the idea of cultural pluralism, there are problems associated with the lack of trained teachers. Thompson and Meeks (1990)
found that many teachers were unfamiliar with the variety of children's literature and
chose from a few well-known titles when they were looking for multicultural books.
This limited view can give students the impression that some of their stereotypes
are accurate. According to McGlinn (1994), it is crucial that students see literary
characters in a variety of situations, depicting various socioeconomic levels, occupations, and human characteristics. Jordan and Purves (1993) interviewed teachers and discovered many had a lack of cultural knowledge. They were also unwilling
or unable to supply appropriate information to their students.
Many well meaning teachers lack the proper training to choose appropriate
literature. Florez and Hadaway (1986) emphasized how crucial it is that selected
books present accurate and realistic information. They believe that literature that
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idealizes or glorifies a mythical past, or perpetuates negative stereotypes is harmful.
McGlinn (1994) stated that often African American literature in school libraries is
limited to books about slavery, folktales, children facing poverty or racism. She
points out that these books do not show African Americans as part of the mainstream of American culture.

Perpetuating Stereotypes
It is important that teachers are comfortable with racial, ethnic and cultural
issues. If books contain stereotypes then teachers should discuss them so children
learn the facts. Gayle-Evans (1993) explains when teachers are willing to discuss
these issues it tells the students that culture is important and must be presented
accurately. When children do not see themselves in the classroom literature and
cannot identify with the characters, it can send a message of being different and
not valued.
Stotsky (1992) recommends that literature programs should include literature
by and/or about members of all ethnic and cultural groups in this country. Multicultural education should not only practice inclusion of many cultures, but also be part
of the curriculum throughout the year. Too often it is reduced to celebrating Black
History Month or Cinco De Mayo. Florez and Hadaway (1986) conclude that it is
not enough to simply include multiethnic literature. They feel it is essential to
discuss each story and the underlying cultural values to prevent misconceptions and
to build schema so students can more effectively comprehend future material.
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Benefits of Multicultural Literature
The benefits of using multicultural literature can include: (1) increased self
esteem, (2) greater awareness of ones own culture and that of others, (3) recognition of similarities between cultures, (4) and increased tolerance of others.
McGlinn states that according to a 1991 report issued by the National Black
Child Development Institute, "Children's books that present accurate and realistic
images of Black people and our culture are a major vehicle for generating high selfesteem and a positive self-concept in Black children" (p.5). A preliminary study of
students' responses to culturally diverse texts was conducted by Jordan and Purves
(1991). The research suggested that students tend to read text out of their own
experience and have trouble reading texts from cultures other than their own.
Students in this study had little experience with reading multicultural literature and
had trouble identifying with this type of text. It is the author's opinion that this
emphasizes the need for exposing students to literature from other cultures.
In a paper presented at the conference of the National Council of Teachers of
English, Oliver (1992) expressed two reasons for including multicultural literature.
The first was in hopes that students would gain an understanding and awareness of
themselves and others. The second reason was that to exclude the literature is to
deprive students of great works of art.
Oliver taught a freshman honors class that focused on diversity and used
literature of non-mainstream groups. Students selected topics and presented
research and literary analyses on a variety of groups of people. Some of the topics
chosen were: Asian-American Writers, The Homeless, American Indian Women,
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Malcolm X, and Chicana/a Literature. Oliver found that the students greatly surpassed her expectations. Individual students expressed an increased awareness of
minority groups, enjoyment of reading literature that they might not have otherwise
known, and feeling closer to the subject of their project.
Literature programs should reflect inclusiveness and the avoidance of stereotype-formations. This can be accomplished by including literature by and/or about
all cultural groups, of the immigrant experience, that features negative and positive
characters (Stotsky, 1992).
"Integration of multicultural literature into the reading program can help
children to realize that all ethnic groups have roots in the past and a strong heritage
that is part of their culture. Students can discover by reading about others their
contributions, the differences and similarities among people and most of all, the
respect and emotional ties present within cultures" (Florez & Hadaway, 1986, p. 3).

Summary
Some of the problems associated with multicultural education include: low
representation of many cultural groups within the selected curriculum materials,
untrained teachers, and use of literature that perpetuates myths or stereotypes.
These problems can be overcome by incorporating multicultural literature within the
classroom and training teachers to be effective in using the literature. The benefits
from using multicultural education can include: increased self esteem, greater
awareness of ones own culture and that of others, recognition of similarities between cultures, and increased tolerance of others.
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Chapter 3
PROCEDURES

In Orondo, Washington the population of Hispanic children attending elementary school has greatly increased over the past five years. The Orondo School
District had a 65% Hispanic population in the 1994/95 school year. The percentage of Hispanic students continues to increase each year. The author teaches third
grade at Orondo and developed this project for use in her classroom.

Project Components
This project was developed for use in any third and fourth grade elementary
classroom and can be adapted for younger or older students. The project includes:
(1) annotated booklist of multicultural children's literature, (2) prereading and
postreading activities for twenty-five books.

Selecting the Literature
Review of the research literature and selected reading of the literature was
completed. The literature suggested a variety of criteria for selecting multicultural
literature for children. Some of the criteria discussed included authenticity, up to
date imagery, historical perspective, sensitivity to others, variety of genre, and
insider's perspective (see page 19, number 8, for explanation). The annotated
booklist to be included in the project will be a compilation from a variety of sources.
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Multicultural children's literature is literature that represents
any distinct cultural group through accurate portrayal and rich
detail. This definition is inclusive and in keeping with the "multi"
part of the term, "multicultural." I recognize that many use
this term to refer only to literature by or about people of color.
However, I have chosen to include other distinct cultural groups
as the Jewish and European cultural groups. (Yokota, 1993)

How to decide what to include and what to eliminate in a multicultural curriculum can be very difficult. Stotsky (1994) recommends that teachers look at
what ethnic groups might be under or overrepresented in the curriculum. She
states that many communities have regional distinctiveness, such as Alaska with
respect to several Indian groups and the Inuit people, and should have more of
these works in the curriculum. "Educators simply need to take care that any local
emphases do not command such a proportion of the curriculum that the students
who are from these local or regional groups are thereby deprived of exposure to the
range of religious and ethnic diversity in this country and to those works that form
our common civic culture" (p. 32).
While selecting the literature for this project these issues were looked at:
1.

Authenticity-Books should reflect authentic relationships and dialogue.

2.

Up to date imagery-Stereotypes should not be perpetuated and real life
experiences of today need to be represented.
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3.

Historical Perspective-Folklore and historical fiction is one way for students to relate their experiences to the past. The historical fiction should
be based on accurate information and have proper time and setting.

4.

Sensitivity to Readers-ls the main character a victim? Does the book
build self esteem? Multicultural literature needs to have a variety of
characters, good and bad.

5.

Respect for culture-Are the cultural details realistic and is the culture
represented with a sense of respect?

6.

Inclusion of members of a "minority" group for a purpose-Characters
should not be included to fill a quota but rather be regarded as distinct
individuals whose lives are embedded in their culture.

7.

In-depth treatment of cultural issues-Books that explore issues that are
central to a certain culture will help readers become informed and think
about the issues.

8.

There is much controversy surrounding the issue of authors of multicultural children's literature. There are authors who write about the cultural
heritage they are from and have experienced. There are some that write
about a culture they are not of but have lived within, and there are others
from, but who have not lived within that culture. Finally there are authors
who have no insider's perspective; they are writing about cultures they are
not from nor have lived within. It is important to have all of the above if
each author is committed to portraying that group accurately. It serves a
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double purpose when children have an author role model from their
culture yet other authors should not be discounted.
The twenty-five books selected represent Japanese Americans, Chinese
Americans, African Americans, Native Americans from different regions (Southwest,
Eastern Woodlands, Coastal) and Hispanic Americans. There are also folktales from
China, Africa, and Central America. Multiethnic books are purposely included that
show different cultures relating, helping, and caring for one another. This includes
books about the world as a whole to give the reader a global sense of the world.
Contemporary stories are balanced with historical fiction and folktales to show
students that there are many facets to a culture. There is also representation of
female and male main characters.
Careful thought was given to the inclusion of two books. Ben's Trumpet has
very beautiful illustrations of the 1920's and a great story of a boy and his dream.
There are some illustrations that show the people in very stereotypical images of
poverty, drinking and gambling yet they are representative of the setting of the jazz
scene. If these were the only images of African Americans that students were to
see then it would be unbalanced. This is why The Patchwork Quilt was included,
which shows a loving contemporary African American family. The other book was
The Table Where Rich People Sit. This book appears to be about a white family
living in the Southwest. This book was included because it's about what it really
means to be rich. The book depicts a family with values that would not be considered western. For this reason and because so many cultures deal with issues of
poverty, it was included.
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Reading the Books
The books selected may be read in a variety of ways: (1) aloud by the teacher
or a student, (2) with a partner, (3) chorally, and (4) silently. Books that are lengthy
such as Moon Lady and Pink and Say can be read aloud by the teacher. Wolf
Stories is a compilation of stories can be read in parts by the teacher. Some of the
books lend themselves to partner reading such as Yo! Yes? and Knots on a Counting
Rope. These would be great to read aloud to an audience. Other books such as All
the Colors of the Earth would be good for choral reading. The Table Where Rich
People Sit has one character who tells the story and could be read aloud to an
audience. The theme of Peace Begins With You lends itself to being read silently by
an individual.
Smith and Johnson( 1994) recommend the following strategies to accommodate students' academic, linguistic, and cultural diversity: 1. Paired reading and
discussions: Two students on different reading levels share ideas and help one
another to read, question and review. 2. Kaleidoscope reading: Students are
responsible for reading part of the story and sharing what they have read with the
group. 3. Taping the text: The teacher makes a tape available for students to listen
to as they read. 4. Guided reading: The teacher reads aloud difficult sections of
the book and gives the students the opportunity to talk and silently read. 5. Literature circles; Students read and discuss a book in small groups. 6. Large group
discussions: In-depth exchanges occur among the total learning community with
students and teachers raising questions and exchanging perspectives.

22

Prereading
Words
This section is made up of key vocabulary and the words should be introduced in context. The teacher could see which words the student recognizes and
knows the meaning of. There are many words listed and the teacher might select
some to put on a large chart if teaching a large group. This is also a time to introduce the dictionary to help with meaning and pronunciation.

Show What You Know
This section deals with developing the student's background knowledge
(schema) related to the book's main themes. By questioning the student and
discussing, the student's comprehension will increase.

While You're Reading
The student is given a purpose for reading and this will help the student focus
ideas and motivate them.

Postreading
Questions
The questions for the books can be answered orally or in writing. Many
students will gain from having a discussion of the book after reading it. An addition
to this section, for highly capable or older students, would be to write some ques-
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tions of their own about the book. This would include a variety of questions: detail,
opinion, inference, etc.

Activities
The teacher or student can select the activities after reading the book. Students might be more motivated if given the opportunity to self select. The teacher
could limit the choices to one writing, one art, etc. Many of these activities can be
displayed or presented to encourage reading and interest by other students.

Related Books
The books in this section can be used for students that might want to research or create an independent project. Teachers can also use these books to
create a thematic unit around the book.

Summary
The project includes an annotated booklist of multicultural children's literature, and prereading and postreading activities for twenty-five books. While selecting the literature for this project, these issues were looked at: authenticity, up to
date imagery, historical perspective, sensitivity to readers, and respect for culture.
Purposeful inclusion of members of a minority group, in-depth treatment of cultural
issues, and insider/outsider perspective were other criteria that were examined.
Methods for reading the books, and components of the prereading and postreading
activities were explained in this chapter.
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CHAPTER 4
THE PROJECT

This project contains prereading and postreading activities for twenty-five children's
multicultural trade books. The twenty-five books are divided into four themes. The themes are:
1) Grandparents, 2) Folktales and Legends, 3) Learning About The Past, 4) Cultural Understanding. This curriculum is designed for third and fourth grade but can be adapted for younger
or older students. The twenty-five books in the curriculum were selected because they represent African American, Asian American, Native American, and Hispanic American culture.
These books also represent diversity through age, gender, social status, and ability of the
characters. Within the Cultural Understanding theme are books that represent our multicultural
world and how cultures connect. The selected books can be read individually by the student,
read in pairs or groups, or read by the teacher. The activities for the books span across many
content areas. These include: language arts, social studies, science, math, music, art, cooking
and physical education.
The prereading activities are titled: Words, Show What You Know, and While You're Reading. Words is a list of key vocabulary that should be introduced to the student before the story
is read. The Show What You Know section has discussion questions to help build the student's
background knowledge (schema) relating to the book. The student is given a purpose for
reading the story in the While You're Reading category. The postreading questions are designed
to include higher level thinking and encourage the student to organize their ideas. To show
comprehension, a student may be assigned or self-select some of the activities. Teachers
looking for books of similar themes can find them in the Related Books.
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Theme 1: Grandparents
Abuela Arthur Dorros
Grandfather's Journey Allen Say
Annie and the Old One Miska Miles
Knots on a Counting Rope Bill Martin Jr. and John Archumbault
Pueblo Storyteller Diane Hoyt-Goldsmith
The Patchwork Quilt Valerie Flournoy
Seya's Song Ron Hirschi

Theme 2: Folktales and Legends
The Rough-Face Girl Rafe Martin
Magic Dogs of the Volcanoes ManlioArgueta
Lon Po Po Ed Young
Mufaro's Beautiful Daughters John Steptoe
The Moon Lady Amy Tan
The Talking Eggs Robert D. San Souci

Theme 3: Learning About the Past
The Bracelet Yoshiko Uchida
Ben's Trumpet Rachel Isadora
Aunt Harriet's Underground Railroad in the Sky Faith Ringold
Pink and Say Patricia Polacco
Yagua Days Cruz Martel

Theme 4: Cultural Understanding
Yo! Yes? Chris Raschka
Wolf Stories Susan Strauss
Peace Begins with You Katherine Scholes
Teamates Peter Golenbock
How My Parents Learned to Eat Ina R. Friedman

)

All the Colors of the Earth Sheila H amanaka
The Table Where Rich People Sit Byrd Baylor
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THEME 1: GRANDPARENTS

Abuela
Author: Arthur Dorros
Illustrator: Elisa Kleven
Publisher: Dutton Children's Books, 1991
Summary: While riding on a bus with her grandmother, a little girl
imagines that they are carried up into the sky and fly over the sights of
New York City. This book has beautiful collage illustrations and is
written in English with many Spanish phrases scattered throughout
the story.
Theme: Family pride and love between a girl and her grandmother.
PRE READING
WORDS

• Abuela • grandma • Spanish • park • surrounds • swooping
• Rosalba • soared • factories • sea • cousin • uncle • aunt • country
• flying • buildings • adventure
SHOW WHAT YOU KNOW

What kinds of activities do you do with your grandmother or grandfather?
Name any Spanish words you know.
WHILE YOU'RE READING ...

When you come to a Spanish word, guess the meaning by looking at the
words aroul'ld it.
POSTREADING
QUESTIONS

Where does this story take place? Who are the main characters?
Would you describe Abuela as an adventurous person? Why or why not?
How did Rosalba describe her grandmother? If you could fly, where
would you go?
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ACTIVITIES
1. Make a list of the Spanish phrases in the book and their meanings in

2.

3.
4.
5.
6.

English. Figure out the meanings from the story. For extra help use a
Spanish/English dictionary.
The book lists many words like rodeo, patio, mango, and burro as
Spanish words. Find other common words that you know that are
Spanish.
Make a painting or drawing that is a birds-eye view of something.
Create a map of the places that Rosalba and Abuela flew to.
Write a story about your friendship with an older person.
Using many descriptors, write a story about what it would feel like to fly.

RELATED BOOKS
This book would also work well with a thematic unit on languages.
This could include the book Seya's Song by Ron Hirschi. Students could
research a variety of languages and find similarities.
A Chair For My Mother. Vera B. Williams.
Neighborhood Odes. Gary Soto.
The Most Beautiful Place in the World. Ann Cameron.
Child of the Owl. Laurence Yep.
Grandpa's Town. Takaaki Noumura.
Grandma Moses: Painter of Rural America. Zibby O'Neil.
Diego Rivera: Mexican Muralist. Jim Hargrove.

Author/Illustrator: Allen Say
Publisher: Houghton Mifflin Company, 1993
Summary: A Japanese American man recounts his grandfather's
journey to America that he later also undertakes, and his feelings of
being torn by a love for two countries.
Theme: A person can have a connection and love for two countries.

PREREADING
WORDS

• grandfather• Japan• European •journey• Pacific Ocean
• sculptures • childhood • San Francisco Bay • California • homesick
• remembered • longed
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SHOW WHAT YOU KNOW
Have you ever been homesick? Explain
Have you ever moved to a new place? How did you feel?

WHILE YOU'RE READING
Look carefully at the illustrations to help you understand how the
author/illustrator felt about his grandfather. As you read the story, try
to predict the ending.
POSTREADING

QUESTIONS
Who is the narrator? Which country did the grandfather love best?
Explain your answer. When grandfather remembers his childhood what
is he thinking about? How are the grandfather and the narrator alike?
How does the grandfather's style of dress change throughout the story?

ACTIVITIES
1. The author uses many interesting words to describe the feelings and

2.
3.

4.

5.

actions of the grandfather as he travels in America.. Many of these
words end with, "-ed." Make a list of these words. Why do these words
make the story more interesting?
Write a story about your own experience or someone you know that
has been homesick or moved.
Allen Say's illustrations evoke a feeling of peace and look almost like
snapshots of the past. Using watercolor paints, create some snapshots
of your past.
This book is about a war in Japan. Research and find out the history
behind this book. Share what you learned by writing a short report and
presenting the information.
Create one of the Japanese art projects from The Kids Multicultural
Art Book by Alexandra M. Terzian, Williamson Publishing Company.

RELATED BOOKS

)

My Hiroshima. Junko Morimoto.
Tree of Cranes. Allen Say.
Bicycle Man. Allen Say.
Sadako and the Thousand Paper Cranes. Eleanor Coerr.
Song and Dance Man. Karen Ackerman.
Camels Can Make you Homesick and Other Stories. Nazneen Sadi.
Homesick, My Own Story. Jean Fritz.
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Japan. Bryan E. Coates.
The Leaving Morning. Angel,a Johnson.
How Many Days to America'! b've Bunting.
Grandfather Tang's Story. Ann Read Tompert.

Annie And The Old One
Author: Miska Miles
Illustrator: Peter Parnall
Publisher: Little, Brown and Company, 1971
Summary: A Navajo girl learns that she cannot hold back time and
must accept the death of her grandmother. She learns this lesson from
her grandmother as well as the traditional Navajo way of weaving

blankets.
Theme: You cannot stop the passage of time or the finality of death yet
death is a way of becoming part of the earth. Young people can learn
many things from an elder.
PREREADING
WORDS

• Navajo • hogan • pasture • sheep • cornfield • granddaughter
• grandmother • loom • warp • coyote• respectfully • weaving
• desert
SHOW WHAT YOU KNOW

Have you ever been to the desert? What did it look like?
Have you ever tried weaving? How did you do it?
WHILE YOU'RE READING

This book shows how a young person can learn from an older person. As
you read see if you can fmd out what Annie learns from her grandmother.
POSTREADING
QUESTIONS

What did Annie's Navajo world look like? What will happen when the
new rug is taken from the loom? What gifts did each person choose?

Theme 1: Grandparents

31

Why does Annie take strands of yarn out of the loom? How does the
story end? Have you ever felt like Annie? Explain

ACTIVITIES
1. Some adults find it hard to talk to kids about death, just as Annie had
trouble talking with her grandmother about how she felt. Why do you

think this is so? What is your opinion about talking about death and
dying with kids? Write down your answer. Use personal experience if
possible.
2. Create a loom out of a piece of cardboard (5x6"). Make small 1/2" slits
on both of the ends of the cardboard. Wind yarn around the cardboard,
through these slits. Weave different colored yarn through the yarn
wrapped around the cardboard. For a detailed description refer to The
Kids Multicultural Art Book, Alexandra M. Terzian, (p.68-69).
3. Research what a hogan is and create a model of the setting of the story.
Look through the illustrations and story for details about what should
be included in the model. Examples might be sheep and a loom. Make
your model as true to the author's description as possible.

RELATED BOOKS
Bridge to Teribithia. Katherine Paterson.
The Tenth Good Thing About Barney. Judith Viorst.
Mama's Going to Buy You a Mockingbird. Jean Little.
A Taste of Blackberries. Doris Smith.
The Education of Little Tree. Forrest Carter. (Teacher read aloud for
older students, grade 6 and up, as this book contains some profanity.)
Turquoise Boy, A Navajo Legend. Terri Cohlene.
M'aii and Cousin Horned Toad. Shonta Begay.
Cousins. Virginia Hamilton.
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Knots on a Counting Rope
Authors: Dill Martin J1: and John Archambault
Illustrator: Ted Rand
Publisher: Henry Holt and Company 1987
Summary: This story is one of love, hope, and courage as a young boy
reminisces with his grandfather about his birth, first horse, and an
exciting horse race.
Theme: Love, courage, and confidence can help a person overcome a
challenge ,even if the challenge is blindness.
PREREADING
WORDS

• canyon • blessing • beauty • galloping • ceremony • strength • foal
• courage • knot
SHOW WHAT YOU KNOW

Have you ever ridden a horse? What was it like?
WHILE YOU'RE READING

Figure out what the boy's greatest challenge is.

POSTREADING
QUESTIONS

What challenge did the boy learn to overcome? The grandfather told
the boy he is learning something each day. What is it? How does the boy
describe colors? Summarize the horse race. Why did the author give
the book it's title? Is the boy courageous? Explain.
ACTIVITIES
1. This book describes the birth of the boy and the reason for his name.

Interview a family member to find out details of your birth and your name.
2. This book shows the tradition of storytelling. This was common among
Native Americans to share history and events with their children. Find
out a true story about your past or learn a story to tell. Present it to a
small group. Have other students share a story. Keep a piece of rope in
the classroom and tie a knot on it every time a story is told.
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3. The boy in the story must identify colors without the sense of sight.
Describe what other senses he uses and how he describes the colors.
Add some descriptions of your own. It might help you to close your
eyes and try to think of other senses to use.
4. Research blindness; what are some of the causes, famous people who
have overcome this challenge, braille, etc.
5. The boy was very courageous. Write about someone you know who has
shown courage or about a time when you were courageous.
RELATED BOOKS

Grandfather Twilight. Barbara Berger.
Little by Little. Jean Little Markham.
Turquoise Boy - A Navajo Legend. Terri Cohlene.
North American Indian Sign Language. Karen Liptak.
And It Is Still That Way: Legends Told by Arizona Indian Children.
Byrd Baylor.
The Other Way To Listen. Byrd Baylor.
Arrow To the Sun, A Pueblo Indian Tale. Gerald McDermott.

Pueblo Storyteller
Author: Diane Hoyt-Goldsmith
Photographs: Lawrence Migdale
Publisher: Macmillan-McGraw Hill School Division, 1991
Summary: This nonfiction story is narrated by a ten year old girl who
lives with her grandparents in the Cochiti Pueblo near Sante Fe, New
Mexico. The grandparents have taught the girl how to bake bread,
work with clay, and dance. The girl shares other important lessons she
has learned from her grandparents.
Theme: Through storytelling and other activities grandparents can
pass on the traditions to their grandchildren who will continue to pass
on the traditions to their children.
PREREADINQ
WORDS

• pueblo • grandparents • language • climate • ancestors • pottery
• traditional • clay
This book has a glossary of 27 words. Many of these are Pueblo Indian
words.
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SHOW WHAT YOU KNOW

Have you ever baked bread? How did you make it? Read over the
words in the glossary. Do you recognize any of the words. Which ones?
WHILE YOU'RE READING

Think about all of the things that April has learned from her grandparents. List them when you're done reading.
POSTREADING

QUESTIONS

What are some of the things that Pueblo people do today that their
ancestors did long ago? What are some things they do differently?
What is the name of the language that the Cochiti speak? Describe the
process of making the Storyteller. What is the Keres word for the
beehive shaped oven? Look in the glossary for the correct pronunciation. April has two names, one in English and the other in Keres. Do
you have two names?
ACTIVITIES.
1. Find a recipe for bread or posole to share with the class. Make it at

2.
3.
4.
5.
6.
7.

school if possible or have an adult help you make it at home.
Reread the part of the story about working with clay. Create a figure
or pot out of clay.
Find some traditional Indian music and listen to the rhythm. Take
small steps and move to the drumbeats.
Research the similarities and differences between the many Pueblo
Indian groups. (Hopi, Zuni, etc.)
Write an essay about something you have learned from an older person.
Create a drum. Use your imagination for the materials.
In the front of the book are three addresses for learning more about
the drums, storytellers, and dancing. Write to one and present a short
report to the class on the information that you learned.

RELATED BOOKS

)

When Clay Sings. Byrd Baylor.
Before You Came This Way. Byrd Baylor.
The Desert Is Theirs. Byrd Baylor.
Everybody Needs A Rock. Byrd Baylor.
Children of Clay; a family of Pueblo Potters. Rina Swentzell.
The Taos Indians and Their Sacred Blue Lake. Marcia Keegan.
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Corn Is Maize: The Gift of the Indians. Aliki
This book would also relate to a theme on languages. This might include
Seya's Song by Ron Hirschi and Abuela by Arthur Dorros.

The Patchwork Quilt
Author: Valerie Flournoy
Illustrator: Jerry Pinkney
Publisher: Dial Books for Young Readers, Penguin Books, 1985
Summary: A grandmother and mother begin making a quilt and when
the grandmother becomes ill, the granddaughter and mother finish it.
The grandmother is filled with joy and adds some special finishing
touches.
Theme: Together, with love and determination, anything is possible.
Have respect for older people because they have much knowledge.
PREREADING
WORDS

• patchwork • pieces • materials • quilt • masterpiece • fabric
• scraps • Christmas • squares • scissors • sewing • patches • stitched
SHOW WHAT YOU KNOW

Do you know anyone that makes quilts? If so, have you ever seen the
process of making a quilt? What are the steps? Share what you know
about sewing?
WHILE YOU'RE READING

As you read, find out what the grandmother means when she says, ''A

quilt won't forget. It can tell your life story."
POSTREADING
QUESTIONS

What do you think grandmother meant when she said, ''A quilt won't
forget. It can tell your life story."? How did Tonya help to cheer up her
grandmother? What was stitched in the corner of the quilt?

Theme 1: Grandparents

36

ACTIVITIES
1. Create a paper quilt. Using a ruler make a 1-foot by 1-foot square.

Divide the square into 2-inch squares to figure out how many 2-inch
patches you will have. You will need to make each square slightly larger
than 2 inches to make a perfect grid. Color the patches to create a
pattern. Combine the paper quilt square to make a classroom quilt to
hang on the wall. (Macmillan/McGraw-Hill, Integrating Language Arts)
2. Research the history of quiltmaking. Relate it to other types of textile
art from other cultures. (Example-weaving blankets/Navajo)
3. Interview a quilter. If possible take pictures of him or her quilting.
4. Write an essay about a way that you have helped to cheer someone up
when they were sick or feeling sad.

RELATED BOOKS
Tar Beach. Faith Ringgold.
The Wednesday Surprise. Eve Bunting.
Eight Hands Round-A Patchwork Alphabet. Ann Whitford Paul.
The Quilt Story. Tony Johnson.
Let's Quilt Kansas! Carole Marsh.
Grandpa's Face. Eloise Greenfield.

Seya's Song
Author: Ron Hirschi
Illustrator: Constance R. Bergum
Publisher: Sasquatch Books, 1992
Summary: Using some traditional Clallam words, a young Indian
describes the natural surroundings and activities of the Clallam, or
S'Klallam, people through the seasons of the year. Includes glossary.
Theme: A grandmother teaches her granddaughter the importance of
language, seasons, plants and animal life.
PREREADING

WORDS
• S'Klallam • salmon • cedar • canoes • pond • heron • otter
• salmonberries • baskets • blackberries • beargrass • mussels
• clams • sea • Mount Olympus
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SHOW WHAT YOU KNOW

What are the four seasons? Describe some characteristics of each.
What kind of plants and animals would you find near the Pacific Northwest Coast?
WHILE YOU'RE READING

Read the English word and the S'Klallam word. Turn to the glossary in
the back of the book for correct pronunciation.
POSTREADING

QUESTION

What does the word Seya mean? Name some of the animal and plant
life mentioned in the story. What are some of the foods the S'Klallam
people ate? The little girl is learning the S'Klallam language from her
grandmother. Do you think it is important to learn another language?
Explain your answer. After reading the Afterword name some reasons
for the decline in the fish populations.
ACTIVITIES
1. Read the Afterword and write the main points in your own words.

2.

3.

4.
5.
6.
7.

Present the information to an audience.
The book mentions masked dancers. Research what Coastal Indian
masks look like and design one of your own. Material might include
raffia and paper.
Read the proper way to pronounce some of the S'Klallam sounds that
are written in the Glossary introduction. Practice ten of the words until
you have them memorized. Speak them to an audience.
Create a model of the setting of the story. Look for lots of details in the
story to help you.
The salmon and the cedar were very important to the Coastal Indians.
Research this and write a short report on how they were used.
Draw a diagram that explains the salmon cycle.
Totem poles were part of the Coastal Indian culture. Find out what
they were used for and create your own out of a cardboard tube and
paper. For detailed instructions see The Kids Multicultural Art Book.

RELATED BOOKS
Raven Goes Berrypicking. Anne Cameron.
Clamshell Boy - A Makah Legend. Terri Cohlene.
Raven. Gerald McDermott.
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When I Was Young In the Mountains. Cynthia Rylant.
Totem Pole. Diane Hoyt-Goldsmith.
A Cry From the Earth, Music of the North American Indians.
John Bierhorst.

THEME TWO: FOLKTALES & LEGENDS

The Rough-Face Girl
Author: Rafe Martin
Illustrator: David Shannon
Publisher: Scholastic 1992
Summary: An Algonquin Indian traditional story very similar to
Cinderella.
Theme: Good is rewarded and evil punished.
PRE READING
WORDS

• wigwam • Invisible Being • scarred • ragged • charred • moccasins
• quiver • arrows • sister • runner • sled • married
SHOW WHAT YOU KNOW

Do you know the story of Cinderella? What do remember about the
story?
WHILE YOU'RE READING

As you read this story be thinking about similarities and differences
between it and another version of Cinderella.
POSTREADING
QUESTIONS

What is the setting of this story? Who will be able to marry the Invisible Being? Describe the sisters in the story. If you were the RoughFace girl, would you forgive your sisters? Why? Do you think they
should be punished? And if so, what would be a fair punishment? Why
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is the youngest sister called the Rough-Face Girl? What happens to
older sisters when they go to the great wigwam? Why do the people
point and stare at the Rough-Face Girl when she walks by? The sister
of the Invisible Being is a wise woman. Explain why. What are the
Invisible Being's bow and sled runner made of? What happen when the
girl bathes in the lake?
ACTIVITIES
1. There are close to a thousand variations of the Cinderella story. India,

2.
3.
4.
5.

6.

Indonesia, Canada, France, and Brazil are just a few places that have
their own versions. Many Native Americans have their own tribal
versions. Read another version of Cinderella and compare and contrast
it with The Rough-Face Girl. One way to do this would be to create a
Venn Diagram to show what is similar and what is different.
Research information about the Algonquins. Where did they live, what
did they do for food, shelter, art etc ...
The story has beautiful pictures. Using them for information, create a
model of a village, shelter, or clothing that an Algonquin would have used.
Create a drawing or watercolor of what you imagined the Invisible
Being looked like.
There are many phrases that refer to beauty: Beauty is in the eye of
the beholder. Beauty is only skin deep. Don't judge a book by its cover.
Pretty is as pretty does. Pick one of these or make up one of your own.
Write a paragraph on how the phrase relates to The Rough-Face Girl.
Some of the vocabulary words have a doubled consonant when an "-ed"
ending is added to the root word. List any words from the word list
that follow that spelling rule. Write the base word too. Add any other
words from the book that fit this category.

RELATED BOOKS
Cinderella. Charles Perrault.
Cinderella. Jacob and Wilhelm Grimm.
The Two Sisters (a Vietnamese Cinderella). in the book:
The Wishing Pearl and Other Tales of Vietnam. Jon and Kay Neilson.
Yeh-Shen; A Cinderella Story. Ai-Ling Louie.
Cinderella Penguin, or, The Little Glass Flipper. Janet Perlman.
Cinderella. Illustrated by Paul Galdone.
Cinderella. Retold by Patricia M cKissack and Frederick M cKissack.
Korean Cinderella. Shirley Climo.
Little Firefly, An Algonquin Legend. Terri Cohlene.
Lightning Inside You & Other Native American Riddles. John
Bierhorst.
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And Still the Turtle Watched. Sheila M acGill-Callahan.
The Folktale. Stith Thompson.
Tales of the North American Indians. Stith Thompson.

Magic Dogs of The Volcanoes
Author: Manlio Argueta
Illustrator: Elly Simmons
English Translation: Stacey Ross
Publisher: Children's Book Press, 1990
Summary: When the magic dogs, who live on the volcanoes of El
Salvador and protect the villagers from harm, are pursued by wicked
lead soldiers, they are aided by two ancient volcanoes.
Theme: Magic, Folklore, and Pacifism
PREREADING
WORDS

• cadejos • magic • dogs • volcano • volcanoes • grandchildren
• misfortune • village • brothers • soldiers • uniforms • furious
• danger • steam • tingling • professions
SHOW WHAT YOU KNOW

Tell us what you know about volcanoes. Can you find El Salvador on
the map?
WHILE YOU'RE READING

In this story, soldiers made of lead climb an active volcano. Find out
what happens to them in the story.
POSTREADING
QUESTIONS

What are the magic dogs called? What do they eat? What do the people
think the magic dogs really are? What will the cadejo do if a child is in
danger of stepping on a snake? Who does not like the cadejos? Why?
Describe the picture on page 17. Why did the artist draw it this way?
Summarize the ending of the story.
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ACTIVITIES
1. This book in written in Spanish and English. Find someone that reads

Spanish, and practice reading your favorite part in English while the
other person reads the Spanish part. If you know Spanish then you can
read both parts. Present both parts to an audience.
2. Pick out ten Spanish words and English words that match.
3. Research the country of El Salvador. Make a map and fact sheet about it.
4. Study Volcanoes and write a report on what you learned.
5.
6.
7.
8.

Create a new ending for the story.
Draw a picture of your own magic dogs and write a story about them.
Research the melting point of lead (Fahrenheit & Celsius degrees).
Find out about the national holiday that is mentioned at the end of the
story. What is the name of it and how is it celebrated in El Salvador?
9. El Salvador is in Central America. Some of the children of Central
America, before going to bed, tell their troubles and worries to tiny
dolls made of colorful thread. These are called worry dolls. To make a
worry doll see the directions in The Kids' Multicultural Art Book by
Alexandra M. Terzian.

RELATED BOOKS
Julie of the Wolves. Jean Craighead George.
Save My Rainforest. Monica Zak.
The Woman Who Outshone the Sun. Alejandro Cruz Martinez.
Volcanoes. Jacqueline Dineen.
Volcanoes. Seymour Simon.
Eyewitness Books: Volcano and Earthquake. Darling Kindersley.
Sky Dogs. J. Yolen.
Volcano: The Eruption and Healing of Mount St. Helens. Patricia
Lauber.
The Lady of Guadalupe. Tomie de Paola.
The Riddle of the Drum: A Tale from Tizapan, Mexico. verna

Aardema.

Theme 2: Folktales and Legends

42

Lon Po Po: A Red-Riding Hood Story from China
Translator and Illustrator: Ed Young
Publisher: Philomel Books, 1989
Summary: This Chinese folktale of deception and wits is similar to
Red-Riding Hood. It is beautifully illustrated by Ed Young, who grew
up in China.
Theme: Brains wins over brawn; good wins over evil.
PRE READING
WORDS

• wolf • woman • hemp • gingko • nuts • brittle • basket • rope
• weak • tumbled• Shang • Tao • Paotze
SHOW WHAT YOU KNOW

Do you know the story of Little Red-Riding Hood? What do you remember about the story?
WHILE YOU'RE READING

Read the story until the wolf enters the house. Predict what you think
will happen during the rest of the story. Read to find out if your prediction is correct.
POSTREADING
QUESTIONS

What does the mother tell her children to do while she is gone? What
do the children call their grandmother? What would you do if you were
alone and someone knocked at the door? Shang tells the wolf about the
gingko nuts. How does she describe them? How do the children outsmart the wolf?
ACTIVITIES

1. Ed Young is the translator and illustrator of this book. He has drawn
pictures for over fifty books. He received the Caldecott Medal for Lon Po
Po. Find out what the Caldecott is awarded for, and make a list of a
minimum of ten previous winners. Find as many of these books as possible
(ask the librarian or a teacher for help). Write a short summary of books
you find describing the illustrations. Include artwork medium used.
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2. Compare and contrast this story with Red-Riding Hood. Make a Venn
Diagram to show what's the same and what's different.
:3. This is a Chinese folktale. Find another Chinese folktale and read it.
Write a summary of the story.
4. In China it is common for dancers to wear masks. Create a mask of
Lon Po Po.
5. The wolf in this story is given human characteristics and is the bad
character. Too often wolves are portrayed as the "big, bad wolf." Research the way wolves are portrayed in literature and give examples.
Create a graph that shows the number of books you found, the title,
and whether the wolf was good, bad, realistic, or humanlike.

RELATED BOOKS
Mei Ming and the Dragon's Daughter. Lydia Bailey.
The Weaving of a Dream. Marilee Heyer.
Yeh-Shen; A Cinderella Story. Ai-Ling Louie.
The Future of Yen-tzu. Winifred Morris.
The Jade Stone; A Chinese Folktale. Caryn Yacowitz.
The Emperor and the Kite. Jane Yolen.
China. Liao Hung-ying and Derek Bryan.
Tales from China. Carol Kendall and Li Yao-wen.

Mufaro's Beautiful Daughters, An African Tale
Author and Illustrator: John Steptoe
Publisher: Lothrop, Lee and Sheppard Books, New York, 1987
Summary: When the King decided to take a wife, he invited the most
beautiful and worthy daughters in the land to come before him. Mufaro
believes that the king should choose only from his two daughters.
Theme: If you are kind and good, you shall be rewarded. Likewise, if
you are mean and treat others badly, you shall not reap the rewards.

PREREADING
WORDS
•Africa• Mufaro • Manyara • Nyasha • Nyoka •queen• temper
• millet • yams • bountuul • king • silhouetted • forest • preparations
• feast • worthy
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SHOW WHAT YOU KNOW
This story ends with a wedding celebration. Have you ever been to a
wedding? What was it like?
WHILE YOU'RE READING
Read to find out who the king is.
POSTREADING

QUESTIONS
What is the correct pronunciation of the names of the characters? (for
help look on title page). Why does Manyara sneak out of the village
during the night? Who does she meet? The king has three other identities. What are they? This story has similarities to Cinderella. In
fairytales such as Cinderella, the most kind and charming person is the
most beautiful. Is this true in real life? Is it true in this story? Explain
your answers. Do Manyara and Nyasha get what they deserve? Explain. What is the moral of the story?
ACTIVITIES
1. Read The Rough-Face Girl and compare the two stories.
2. Is Manyarajealous of her sister Nyasha? Give examples from the text

3.

4.

5.
6.
7.

8.

to back up your opinion.
Use a dictionary to look up the meaning of these words: millet, yams,
bountiful, worthy. Write down their meanings. Include the root/base
word.
Listen to some African music such as Ladysmith Black Mambazo.
Draw a picture while you're listening to the music to depict a song or a
feeling you had while listening.
Act out the story with a group of friends.
Research the African counting game called Mancala. Make your own
out of an egg carton and some dried beans
The details of the illustrations were inspired by the ruins of an ancient
city found in Zimbabwe, and by the flora and fauna of that region.
Research any information you find about the city of Zimbabwe and try
to identify the flora and fauna in the illustrations.
Find out what food might be served at a traditional African wedding in
Zimbabwe and create a menu.
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RELATED BOOKS

Why Mosquitoes Buzz in People's Ears. Thrna Aardema.
Ashanti to Zulu; African Traditions. Margaret Musgrove.
The People Could Fly; American Black Folktales. Virginia Hamilton.
Brother to the Wind. Mildred Pitts Walter.
A is for Africa. Ife Nii Owoo.
Dancing Masks of Africa. Christine Price.
Celebrating Kwanzaa. Diane Hoyt-Goldsmith.
The Black Snowman. Paul Mendez.

The Moon Lady
Author: Amy Tan
Illustrator: Gretchen Schields
Publisher: Macmillan Publishing Company, 1992
Summary: N ai-nai tells her granddaughters the story of her outing, as
a seven-year-old girl in China, to see the Moon Lady and be granted a
secret wish.
Theme: The best wish is one that you can make come true by yourself.
PREREADING
WORDS

• apartment • maggie • Lily • June • China • festival • nursemaid
• courtyard • dragonfly • rickshaw • tiger • slippers • teahouse
• moon • wishes
SHOW WHAT YOU KNOW

Much of this story takes place at the Moon Festival. Have you ever
been to a festival? Describe what it was like. The main character in the
story gets lost. Have you ever been lost? How did it feel?
WHILE YOU'RE READING

J

Look closely at the rich, detailed illustrations. See if the pictures gj.ve
you any clues about any words you might not know the meaning of.
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POSTREADING

QUESTIONS
Why is The Moon Lady described as '1\.. story within a story?"
Describe the special clothes that Ying-ying receives for the Moon
Festival? What is the moon cake made of? What is its shape? Name
some of the foods served at the noonday meal. How does Ying-ying
become lost? Why does Ying-ying smear eels blood on her clothes?
What kind of bird is the long-necked bird? Who is the Moon Lady? Who
is the narrator of the story? What is Ying-ying's wish? Does it come
true? What do Lily, Maggie, and June wish for?

ACTIVITIES
1. The grandmother says, '1\.nd I knew what the best wishes were: those I
could make come true by myself." Explain what she meant. Do you

2.
3.

)

4.

5.

6.

agree?
Finish this sentence and make it into a story: If I could have one wish I
would wish ...
Draw a picture of the mooncake or the moon lady. Read the descriptions of each in the book.
In the story, Ying-yings mother says, '1\.. boy can run and chase dragonflies, because that is his. nature, but a girl should stand still. If you are
still for a very long time, a dragonfly will no longer see you. Then it will
come and hide in the comfort of your shadow." Write down your opinion
about this statement. Do you think Ying-ying would say that to her
three granddaughters? Why or Why not?
Research information about China. Include Chinese immigration to
America and Chinese Americans of today. What past customs from
China are still celebrated in the United States by Chinese Americans.
The author, Amy Tan, lives in San Francisco, as do many Chinese
Americans. Research the Chinese immigration to San Francisco.
Using a shoebox, make a diorama of a scene in the story. Write a
paragraph to go with your diorama.

RELATED BOOKS

)

The Village of Round and Square Houses. Ann Grifalconi.
A Stranger Came Ashore. Mollie Hunter.
A Wave in Her Pocket: Stories from Trinidad. Lynn Joseph.
Star Fisher. Laurence Yep.
White Wave: A Chinese Tale. Diane Wolkarwin.
Tales from Gold Mountain; Stories of the Chinese in the
New World Paul Yee.
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In the Year of the Boar and Jackie Robinson. Bette Bao Lord.
Ellis Island, Land of Hope. Joan Lowry Nixon.
A Jar of Dreams. Yoshiko Uchida.
Moon Mother; A Native American Creation Tale. Ed Young.
The Chinese American Family Album. Dorothy and Thomas Hoobler.
Noodle Words: An Introduction to Chinese and Japanese
Characters. D.M. Murray & T.W Wong.

The Talking Eggs
Author: Robert D. San Souci
Illustrator: Jerry Pinkney
Publisher: Penguin Books, 1989
Summary: Adapted from a Creole folktale, this story has magic,
fairytale qualities, and two sisters. One sister is sweet and kind. The
other sister is mean and bad-tempered.
Theme: If you keep a promise and are kind to others, you shall be
rewarded.
PREREADING
WORDS

• widow • daughters • sharp-tongued • Blanche • Rose • fetch
• hollered • backwoods • Creole • laughed • mortar • pestle • jeweled
• gold • silver
SHOW WHAT YOU KNOW

Find the state of Louisiana on the map. What part of the U.S. is it
located in? Have you ever been to this region? What do you know about
it? Have you ever heard the word "Creole?" What do you think it
means?
WHILE YOU'RE READING

Read to find out the differences between the two sisters. How do they
react to the same events?

POSTREADING
QUESTIONS

Would you describe Rose as greedy? Why? What were the sequence of
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events in the story? How is this story like Cinderella? Did Blanche
keep her promise to the old woman? Explain. What is the moral of the
story? Find your favorite part of the story and read it aloud with a lot
of expression.

ACTIVITIES
1. Create a new ending to the story.

2. Research the Creole culture; American South, New Orleans and
Louisiana are possible topic headings.
3. The author uses many interesting phrases like "putting on airs,"
"didn't know beans from bird eggs," "two peas in a pod," etc. List all
the phrases you can find in the book and write what they mean. Why
do you suppose the author included these?
4. Write a character study for Blanche and Rose. Include physical description, personality, quotes, and what they thought and felt.
5. Create a menu of Creole cooking. Use southern cookbooks for sources.
6. The illustrator used pencils, colored pencils, and watercolors to create
the pictures. Use the same materials to draw a picture of the talking
eggs and some of the strange animals in the book.
7. Do a "Book Talk" of this story. Include a summary and your review of
the book. Find other books that would be related to it in some way.
Give the book a score (example; five stars, two thumbs up). Present
your talk to an audience.
8. Write a folktale that includes magic, such as in The Talking Egg,~.

RELATED BOOKS
Cinderella. Charles Perrault.
Jump Again! More Adventure of Brer Rabbit. Joel Chandler.
Bo Rabbit Smart for True; Folktales from the Gullah. Priscilla
Jaquith.
The Mare's Egg; A New World Folktale. Carole Spray.
The All Jadhu Storybook. Virginia Hamilton.
The People Could Fly, American Black Folktales. Virginia Hamilton.
Moss Gown. William H H oaks.
Mirandy and Brother Wind. Patricia M cKissack.
A Million Fish... More or Less. Patricia McKissack.

)
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The Bracelet
Author: Yoshiko Uchida
Illustrator: Joanna Yardley
Publisher: Philomel, 1993
Summary: Emi, a Japanese American in the second grade, is sent with
her family to an internment camp during World War 'l\vo. The loss of
the bracelet her best friend has given her proves that she does not need
a physical reminder of that friendship.
Theme: Love and friendship is carried in the heart, no matter if you
are apart, or away from home.
PREREADING
WORDS

• Emi •government• Japanese Americans • bracelet
• prisoner-of-war camp • Montana • Berkeley • suitcases • loyal
• barracks • remember
SHOW WHAT YOU KNOW

Look at the word list. Which words do you know the meanings of?
Explain what they mean.
WHILE YOU'RE READING

Pretend you are Emi. Imagine what you would feel like as you read
what happens.
POSTREADING
QUESTIONS

How did Emi feel when she had to leave her home and friends? How
would you feel? Why did Emi and her family have to leave? Where are
Emi and her mother sent? Where is Emi's father? What does Emi learn
because of the bracelet? Would you describe Emi as a brave person?
Explain.

Theme 3: Learning About the Past

50

ACTIVITIES
1. Read the Afterword. Using the information you learned, finish this

2.
3.
4.

5.
6.
7.

sentence: A grave injustice was done to Japanese Americans when . ..
Write a letter as if you are Emi writing to her best friend Laurie.
Research this period in U.S. history and create a timeline of important
events.
In the story a sign is put up in the Kato Grocery store that reads "WE
ARE LOYAL AMERICANS." Why do you think they put that sign in
the window? Write a paragraph on what it means to be a loyal American.
The Bracelet has a lot to do with friendship. What qualities should a
true friend possess?
Create a friendship bracelet and give it to a friend.
Research World War 'l\vo and write a newspaper article as if you are
the reporter, with important facts that you learned.

RELATED BOOKS
The Eternal Spring of Mr. Ito. Sheila Garrigue.
A Jar of Dreams. Yoshiko Uchida.
Storm Warning. Maria Kay.
When Hitler Stole Pink Rabbit. Judith Kerr:
Famous Asian Americans. Janet Morey, Nomura & Wendy Dunn.
Hiroshima No Pika. Toshi Maruki.
My Hiroshima. Junko Morimoto.
Naomi's Road. Joy Kogawa.
The Clay Marble. Minfong Ho.
A Child in a Prison Camp. Shizuye Takashima.
Journey to Topaz. Yoshiko Uchida.
Dawn. Mollie Bang.
Behind Barbed Wire: The Imprisonment of Japanese Americans
During World War Two. Daniel S. Davis.
The Upstairs Room. Johanna Reiss.
Number the Stars. Lois Lowery.

Theme 3: Learning About the Past

51

Ben's Trumpet
Author and Illustrator: Rachel Isadora
Publisher: Greenwillow Books, 1979
Summary: Ben wants to be a trumpeter, but plays only an imaginary
instrument until one of the musicians in a neighborhood night club
discovers his ambition.

Theme: Don't give up on your dreams, especially if others laugh at you.
PREREADING

WORDS
• Zig Zag Jazz Club • fire escape • trumpet • musicians • pianist
• saxophonist • trombonist • drummer • trumpeter • rhythm • music
• horn • band • stoop

SHOW WHAT YOU KNOW
Do you play any instruments? Give details. If you could learn any new
instrument what would it be and why?

WHILE YOU'RE READING
Read to find out how Ben feels when the kids laugh at him.

POSTREADING

QUESTIONS
In the evening what does Ben do? What is the name of the jazz club?
What are the five instruments mentioned in the story? Which one is
Ben's favorite? How does he describe it? What do the kids think about
Ben's imaginary horn? How does their reaction make Ben feel? How
does the story end? Which illustration makes you hear and feel music?
Explain.

ACTIVITIES
1. Listen to some past and recent jazz music. (Charlie Parker, Billie
Holliday, Dizzy Gillespie, Miles Davis, Diane Schuur, Wynton Marsalis,
Marian McPartland, Thelonious Monk, etc ... ) Write down how the
music made you feel.

2. Write a history of jazz music. Create a short report about famous jazz
musicians (see list above).
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3. The illustrations in the story were all black and white. Create your own
black and white picture.
4. Create your own song; music, lyrics, or both. If possible, make a tape
recording of it.
5. This story takes place in the 1920s. Research that decade and create a
timeline of the important events.
6. Ben does a pantomime of playing a trumpet. Create a pantomime of
something and perform it.
7. Create your own musical instrument. (Materials might include rubber
bands, tissue box, cans, beans, etc.)
8. Write an ad for the newspaper to sell a trumpet, and an ad for someone
who is wanting to buy a trumpet. Include samples of real ads for
buying and selling musical instruments.

RELATED BOOKS
The Jazz Man. Mary H Weik.
See A Song. Eric Carle.
Music. Eyewitness Books.
Love Flute. Paul Goble.
Lives of the Musicians: Good Times, Bad Times (and What the
Neighbors Thought). Kathleen Krull.
Behind the Scenes of a Broadway Musical. Bill Powers.
Heroes and Heroines in Music. Wendy-Ann Ensor.
Duke: The Musical Life of Duke Ellington. Bill Gutman.

Aunt Harriet's Underground Railroad in the Sky
Author and Illustrator: Faith Ringgold
Publisher: Crown Publishers, 1992
Summary: With Harriet Tubman as her guide, Cassie retraces the
steps escaping slaves took on the Underground Railroad in order to
reunite with her younger brother.
Theme: A celebration of freedom and a tribute to Harriet Tubman.
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PREREADING

WORDS
• Be Be • Cassie • ramshackled • train • conductor • bedraggled
• slavery • underground • Harriet Tubman • freedom • Africa
• plantations • Canada • escape

SHOW WHAT YOU KNOW
What do you know about Harriet Tubman? Slavery?

WHILE YOU'RE READING
Find out what the Underground Railroad was and figure out the route.
POSTREADING

QUESTIONS
Name some of the states that the train travels to. What does "GO
FREE NORTH OR DIE" mean in the story? Why do people call
Harriet Tubman ''Aunt Harriet?" What did Harriet Tubman tell Cassie
about slavery? What was it against the law to do if you were a slave?
What advice does Harriet Tubman tell Cassie about being a slave? Is
the Underground Railroad underground? Explain. Why was Harriet
Tubman called "The Moses of her people?"

ACTIVITIES
1. Make a map showing the underground railroad routes. Use the map in

2.
3.
4.

5.
6.
7.
8.
9.

the back of the book for an example.
Write a biography of Harriet Tubman.
Research the history of slavery and create a timeline of important events.
Imagine you are a time traveling reporter, and you have traveled back
to interview Harriet Tubman. Write ten questions and the responses
you think she would give for each.
Read the information in the back of the book. Take notes while you
read and write two paragraphs from your notes.
Learn about four other famous African Americans and write a paragraph about each.
Act out a part of the story.
Pretend you are Harriet Tubman and let people ask you questions
while you are in character.
Create a board game or an outdoor recess game that teaches kids
about the Underground Railroad.
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RELATED BOOKS

Wanted Dead or Alive: The Story of Harriet Tubman. Ann McGovern.
Scenes in Life of Harriet Tubman. Sarah Hopkins Bradford.
Which Way Freedom? J. Hansen.
Now Is Your Time! (The African-American Struggle for Freedom).

Walter D. Myers.
Harriet Tubman; Call to Freedom. Judy Carlson.
The Story of Harriet Tubman, Conductor of the Underground
Railroad. Kate McMullan.
The House of Dies Drear. Virginia Hamilton.
Promises to Come. Jim Heneghan.
The Drinking Gourd. F.N. Monjo.
Underground to Canada. Barbara Smucker.
To Be A Slave. Julius Lester.
Letters from a Slave Girl: The Story of Harriet Jacobs. Mary E. Lyons.
Harriet Tubman, Conductor of the Underground Railway. Ann Petry.
Nightjohn. Gary Paulson.
Flossie and the Fox. Patricia McKissack.
BlackDiskMan. Kid-friendly software has profiles of African Americans
such as Sojourner Truth, Frederick Douglas, Mary Church Terrell.

Pink and Say
Author and Illustrator: Patricia Polacco
Publisher: Philomel, 1994
Summary: Say Curtis describes his meeting with Pinkus Aylee, a black
soldier during the Civil War, and their capture by Southern troops.
Theme: Friendship is color blind.

PREREADING
WORDS

•lad• Civil War• states• mahogany• Union •wounded• family
• marauders • vittles • muskets • Abraham Lincoln • Yankee
• Confederate
SHOW WHAT YOU KNOW

What can you tell me about the Civil War? President Abraham Lincoln?
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WHILE YOU'RE READING

Think about Pink and Say's friendship. Why did they become such close
friends?
POSTREADING
QUESTIONS

What are the two main characters full names? How old do you think
they are? Where does the story take place? How do they meet? Why
are they such close friends? How do the boys feel about the war? What
does Pink know how to do that Say doesn't? What is the correct spelling
and meaning of the word "vittles?" Why do you think the author spelled
it differently? What does Moe Moe Bay tell Say about being brave and
about death? Where are the boys taken at the end of the story? Pink
asks to do something as he and Say are being separated. What is it?
Explain what happens to both Pink and Say and how this story was told
to the author? What does the author ask the reader to do before they
put the book down?
ACTIVITIES

1. Research the Civil War. Write a report about the important facts that
you learned.
2. Research to find out any information about African American soldiers
in the Civil War. Write a report about what you learned.
3. Draw, color and label a map that shows where important battles in the
Civil War were fought. Label what the Northern and Southern states
were during the war.
4. This story is about friendship, kindness, and humanity. Write an essay
to explain how Pink, Say, and Moe Moe Bay show these qualities in the
story.
5. Read a book about President Lincoln and give a booktalk (short talks
given to entice readers to read the book).
6. Imagine you are a time traveling reporter and you have the chance to
interview Pink, Say, Moe Moe Bay, or President Lincoln. Write ten
questions and the response.
7. Write a newspaper article to go with this old headline (use factual
information): CIVIL WAR IS OVER!
8. Write an obituary for Pinkus Aylee.
9. Talk to a historian, Civil War buff, or a museum to learn more about the
Civil War. Make a presentation of what you learned.
10. Create a poster that shows the uniforms worn in the Civil War.

Theme 3: Learning About the Past

56

11. Find out the number of lives lost in each of the wars that the United
States has participated in. Make a graph with the information.
RELATED BOOKS

The Friends. Rosa Guy.
Frank Thompson: Her Civil War Story. Bryna Stevens.
Lincoln: A Photobiography. Russell Freedman.
Abraham Lincoln: Sixteenth president of the United States.

Jim Hargrove.
Honest Abe. Edith Kunhardt.
Across Five Aprils. Irene Hunt.
ZoarBlue. JanetHickman.
Wagon Wheels. Barbara Brenner.
Additional Materials: write to Gettysburg National Military Park,
Route 134, Gettysburg, PA 17325.

Yagua Days
Author: Cruz Martel
Illustrator: Jerry Pinkney
Publisher: Scholastic 1976
Summary: Adan learns what a yagua day is and that rainy days are not
so bad after all.
Theme: It is fun to be visit relatives and learn about your parent's
childhood.

PREREADING
WORDS

• vegetable • drizzling rain • Puerto Rico • mountain • machete
• palm • bodega • finca • hola • mira • si • yagua • vente • mami
• papi • tio • tia
SHOW WHAT YOU KNOW

Look at the glossary at the back of the book. Do you know any of the
words? Try to pronounce some of them. Can you find Puerto Rico on
the map? What do you like to do on rainy days?
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WHILE YOU'RE READING
Predict what you think a yagua day is. Read to find out if your prediction is correct.

POSTREADING

QUESTIONS
Was your prediction correct? What is a bodega? Where does Adan and
his family go on their visit? How did Adan feel about going? What was
Adan surprised to find out about his family in Puerto Rico? Name some
of the foods that the family ate? Check the glossary for the English
meaning. What does finca mean? Where does Uncle Ulise get food for
the family? Would you like to have a yagua day? Explain.

ACTIVITIES
1. Read the glossary and make a large chart that lists the Spanish and
English words. Include the pronunciation.
2. Draw, color, and label a map of Puerto Rico.
3. Create a picture that shows what a yagua day is. Use watercolors,
colored pencils, or colored chalk.
4. Write a report about Puerto Rico.
5. Make a list of at least 30 things to do on a rainy day.
6. Make a board game that teaches the Spanish words from the story.
7. Learn about some of the food mentioned in the story. If possible taste
some and write down how it tasted.
8. In this story, Yagua learns about his parents past history in Puerto
Rico. He takes a family vacation there. Write about a family vacation
you have taken. Include a drawing or photograph.
9. Write a weather report for a yagua day. Include general information
about Puerto Rico's climate.
10. Make a graph that shows the amount of yearly rainfall for Puerto Rico
and five other places.
11. Write a poem about a yagua day.
12. Interview one of your parents or relatives about their childhood.

RELATED BOOKS
Cloudy With a Chance of Meatballs. Judith Barrett.
Weather. Brian Cosgrove.
The Invisible Hunters. HarrietRohmer, Octavio Chow, Morris Vidaure.
Be Your Own Weather Forcaster. Sharon Cosner.
The Relatives Came. Cynthia Rylant.
Back Home. Jerry Pinkney.
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THEME FOUR: CULTURAL UNDERSTANDING

Yo! Yes?
Author/Illustrator: Chris Raschka
Publisher: Scholastic, 1994
Summary: 'l\vo boys, one black and one white, meet and exchange just
a few words; yet they communicate effectively and become friends.
Theme: It's easy to make a new friend; all you have to do is communicate.
PRE READING
WORDS

Here are all of the words used in the book. Some are repeated. Some
are slang.
• yo • yes • hey • who • you • me • oh • what's up • not much • why
• no fun • friends • look • hmmm • well • yow
SHOW WHAT YOU KNOW

Can you explain what slang is? Identify any slang in the word list. Have
you ever met someone who was shy, and you had to be the one to make
friends? What did you do?
WHILE YOU'RE READING

Look closely at the punctuation marks. Read the book slowly and with
the correct expression according to the punctuation.
POSTREADING
QUESTIONS

Describe the tw:o characters in the book. When the boy in shorts points
to the other boy and says "You!" how do you think the other boy feels?
How can you tell? Why is the boy in the green sweater not having any
fun? Do you think the two boys could have become friends if they
spoke different languages? Explain. What does Yow mean? How does
the punctuation help you understand the story's meaning? How does
the facial expression of the characters help you understand?
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ACTIVITIES
1. Memorize the story or practice a readers' theater of this book with a

2.
3.
4.
5.
6.
7.
8.

friend. Perform it for an audience.
Write your own story about two friends meeting for the first time.
Make a punctuation chart for a younger student to learn punctuation
marks. Include sentence examples.
Create a comic strip about two friends.
Research and make a list of past and present slang and their meanings.
Add music or a beat to this book and turn it into a rap.
Write a sequel for this book. Have the characters speak in one word or
short phrases.
This book uses punctuation to help create the meaning of the story.
e. e. cummings is a poet who does not use capitalization, and uses
strange-or no-punctuation. Find some poems by e.e. cummings and
read them. Why do you think e.e. cummings wrote this way?

RELATED BOOKS
Next-door Neighbors. Sarah Ellis.
Friends. Helme Hieme.
Pink and Say. Patricia Polacco.
The New Kid on the Block. Jack Prelustsky.
Maniac McGee. Jerry Spinelli.

Wolf Stories: Myths and True Life Tales
From Around the World
Storyteller: Susan Strauss
Illustrator: Gary Lund
Publisher: Beyond Words Publishing 1993
Summary: Wolf Stories: myths and true life tales from around the
world.
Theme: Many cultures have myths that present the wolf more true to
its biological nature; intelligent, a devoted parent, and cooperative pack
member.
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PREREADING

WORDS
• Japanese • Lakota (Sioux) • Native American • Persian • Norse
• Russian • Skidi • Pawnee • wolves • wolf

SHOW WHAT YOU KNOW
What do you know about wolves? Can you think of any wolf stories
you've read?

WHILE YOU'RE READING
Because this book is made up of many stories, you will want to read this
book like a chapter book. As you read each story, think about what
these stories have in common.
POSTREADING

QUESTIONS
What similarities did you find in all of the stories? How were they
different from wolf stories you had heard before? Do you think wolves
are intelligent? Explain. Are wolves cooperative animals? Explain.
Which of the stories was your favorite and why?

ACTIVITIES
1. Write a letter to one of the organizations in the back of the book to
learn more about wolves.

2. Wolf Haven, in Tenino, Washington, is a local organization that cares
for wolves that are not able to live in the wild, and they also educate
people about wolves. Their telephone number is 1-206-264-HOWL or 1800-448-WOLR Call them to find out information about their ·~A.dopt a
Wolf" program.
3. Write a wolf myth, legend, or tale of your own. Make the wolf true to
its biological character.
4. Research how wolves have been portrayed over the years in children's
books. Graph the number of books that portray wolves as positive,
compared to those which portray them as bad.
5. Watch the movie Never Cry Wolf, based on the book by Farley Mowat,
and write a summary and review.
6. Find out the pros and cons to the reintroduction of wolves in
Yellowstone National Park. With a partner, stage a debate With each of
you taking a side.
7. Draw a picture of a wolf or create a wolf out of clay.
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8. Make a map of where wolves live today and in the past. Create a key
and color code it.
9. Interview a Forest Service wildlife biologist.
10. Make a tape of one of these stories and read it with lots of expression.

RELATED BOOKS
The Wolf. Abigail Frost & Marshall Cavendish.
Dream Wolf. Paul Goble.
The Last Wolf of Ireland. Elona M alterre.
The Wolf. L. David Mech.
Never Cry Wolf. Farley Mowat.
Of Wolves and Men. Barry Lopez.
Lon Po Po. Ed Young.
The True Story of the Three Little Pigs. Jon Scieszka.

Peace Begins With You
Author: Katherine Scholes
Illustrator: Robert Ingpen
Publisher: Little, Brown 1990
Summary: Explains in simple terms the concept of peace, why conflicts occur, how they can be resolved in positive ways, and how to
protect peace.
Theme: Peace has a place in all our lives

PREREADING
WORDS
• peace • calm • different • needs • !onliness • argument • solve
• problem • conflict • listen • choices • peacemaker

SHOW WHAT YOU KNOW
Have you ever been a peacemaker? Explain. Think of someone that you
consider a peacemaker. What makes them a peacemaker?

WHILE YOU'RE READING
Read to find out ways to be a peacemaker.
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POSTREADING
QUESTIONS

How does peace feel? What are things that all people need to stay alive?
What are some things that people want? Peace is being allowed to be
_ __ __ . What problems can happen when people are different?
Name three ways to solve problems peacefully. Is it enough to want
peace only for yourself? Why or why not? Name some ways you can be
a peacemaker.
ACTIVITIES

1. Research the life of a famous peacemaker and write a biography about
them.
2. Make a Peace board game. Include some of the ways to be a peacemaker from the book.
3. Dramatize some problems and how to handle them peacefully. Perform
to an audience.
4. Select some music that you think is peaceful and draw a peaceful
picture while you're listening to it.
5. Create a game to play outside that is called Peace.
6. There have been many wars in the past, and there are still countries at
war. Respond to this question with your opinion. How can people and
countries learn from their past mistakes?
7. Search through newspapers and magazines to find articles about war
or peace. Put them on poster paper and categorize them in some way.
Highlight main points.
8. Read one of the books listed in Related Books and write a book report
or do a booktalk about it.
9. Write and illustrate an essay about what peace means to you.
10. Keep a Peace Journal that show examples of ways you are trying to be
a peacemaker.
RELATED BOOKS

The Wall. Eve Bunting.
The Diary of a Young Girl. Anne Frank.
A Picture Book of Anne Frank. David Adler.
Number the Stars. Lois Lowry.
My Hiroshima. Junko Morimoto.
The Big Book For Peace. Jean Fritz, Milton Meltzer, Nancy Willard.
Happy Birthday, Martin Luther King. Jean Marzollo.
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Teammates
Author: Peter Golenbock
Illustrator: Paul Bacon
Publisher: Hartcourt Brace Jovanovich, 1990
Summary: Describes the racial prejudice experienced by Jackie
Robinson when he joined the Brooklyn Dodgers, and became the first
black player in Major League baseball. The book depicts the acceptance
and support he received from his white teammate, Pee Wee Reese.
Theme: A true friend and teammate is someone that will stand by you
and defend you when others treat you unfairly.
PREREADING
WORDS

• baseball • leagues • players • segregation • prejudice • humiliation
• teammates • season • ballpark • uniform • hostility • athletes
• equal
SHOW WHAT YOU KNOW

Have you ever heard of Jackie Robinson? Who was he? Have you ever
played on a baseball team? What does it mean to be a good teammate?
WHILE YOU'RE READING

Think about how Jackie Robinson felt as he faced the hostility of many
people.
POSTREADING
QUESTIONS

Why were there two baseball leagues in the 1940's? How were the
players treated differently in the two leagues? Do you think Jackie
Robinson had courage? Explain. Do you think Pee Wee Reese was
courageous? Explain.
What did Branch Rickey mean when he said, "I want a man with the
courage not to fight back." What kind of humiliations did Jackie
Robinson face? How do you think Jackie felt when his teammate put his
arm around him?
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ACTIVITIES
1. Create a History of Baseball board game.

2. Watch part of Ken Burns' Baseball on public television. Write about
your reaction to it and what you learned.
3. Create a memorial to Jackie and Pee Wee.
4. Write a sports review for a baseball game.
5. Write an article for this headline: "Two Teammates Are Both Winners!"
6. Write an essay about a time you defended someone like Pee Wee
Reese did.
7. List 10 ways to be a good teammate.
8. Design a baseball card for Jackie and Pee Wee.
9. Make up some baseball story problems that include addition, subtraction, multiplication and division.
RELATED BOOKS
Roll of Thundei; Hear My Cry. Mildred Taylor.
Black Is Beautiful. Ann McGovern.
The Black Americans: A History in Their Own Words. Milton Meltzer.
Thank You, Dr. Martin Luther King, Jr.! E.E. Tate.
Words By Heart. 0. Sebestyen.
In the Year of the Boar and Jackie Robinson. Bette Bao Lord.

How My Parents Learned to Eat
Author: Ina R. Friedman
Illustrator: Allen Say
Publisher: Houghton Miflin 1984
Summary: A little girl tells the story of how her parents met when her
father was an American Sailor stationed in Japan. They are now a
family that eats some days with knives and forks, and some days with
chopsticks.
Theme: A family can be made up of more than one culture, and share
the customs of each.
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PREREADING
WORDS
• chopsticks • knives • forks • American • Yokohama • restaurant
• rice • bowl • sukiyaki • dinner • foreign • sailor • Japanese
• mashed • potatoes • kimono

SHOW WHAT YOU KNOW
Have you ever eaten with chopsticks? What was it like? Can you find
Japan on the map?

WHILE YOU'RE READING
Find out what Aiko and John taught each other. What is unique about
the little girl's family?

PREREADING
QUESTIONS
Who is the narrator of the story? How did her parents meet? What is
unique about the little girl's family? When John and Aiko met they
were worried about something. What was it? What mistake did Aiko
make? How would you feel if you were the little girl? Explain. Why do
you think this family shares different ways of eating instead of choosing
just one?

ACTIVITIES
1. Interview your parents or other adults about how they met. Write the
questions first and tape the interview if possible.
2. Try eating with chopsticks (try eating noodles), and write a comparison
to using knife, spoon, and fork.
3. Make a grocery list and estimate the cost for each item. Go to the store
and write down the actual cost. Total both amounts and find your
4.
5.
6.
7.
8.

margin of error.
Write a report on Japan and include a map.
Make a recipe book of Japanese dishes.
Write an essay that begins: I think it is important to learn about other
cultures because ...
Compare the way other cultures serve food, what utensils they use,
what kinds of food they eat, etc.
Make a utensils sculpture using old utensils, chopsticks, and other
materials.
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9. Create a design on paper by tracing the outline of knives, forks, spoons
of various sizes, and chopsticks. Use different colors and designs within
the outlines.
10. Invent a new utensil. Create a blueprint and description of it.
11. This story shows two people cooperating. Create a recess game that
encourages cooperation.
12. Interview your parents about the foods they ate as children. Write
down some of the recipes.
13. As a class, have a feast. Make sure you write down the name of your
dish and the recipe.
RELATED BOOKS

Japan. Bryan E. Coates.
Everybody Cooks Rice. Norah Dooley.
A Family in Japan. Judith Elkin.
A Year of Japanese Festivals. Sam Epstein and Beryl Epstein.
Cooking the Japanese Way. Reiko Weston.
Wait and See. T. Bradman & E. Browne.

All the Colors of the Earth
Author/Illustrator: Sheila Hamanaka
Publisher: William Morrow, 1994
Summary: Reveals in verse that, despite outward differences, children
everywhere are essentially the same and all are lovable.
Theme: Children of all colors bring richness and love to the world.
PREREADING
WORDS

• children • colors • earth • roaring • soaring • whispering • crackling
• tinkling • rumbling • bouncy • flows • curls • sleeping • shades
• dark • light • sky • sea
SHOW WHAT YOU KNOW

Name some color words that describe skin, hair, and love.
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WHILE YOU'RE READING
Look at the beautiful illustrations and name some of the colors on each
page. Look for words that end with "-ing."

POSTREADING
QUESTIONS
What inspired the author/illustrator to create this book? Read the book
jacket for clues. How does the author describe children's skin and hair?
How does she describe the color of love? What color would you use to
describe sadness? Anger? Excitement? Is this a poem? Why? Which is
your favorite page and why?

ACTIVITIES
1. Make a list of all the colors and things in nature mentioned in the book.
2. Paint and write a new page for the book. Decide where it should be
3.
4.
5.
6.
7.
8.
9.

10.
11.

placed within the book.
Create a color wheel and mix your own primary and secondary colors.
The author described hair "like bouncy baby lambs." This is called a
simile. Look up the meaning in the dictionary and write 10 similes.
Write a poem about a color.
Write an essay that begins: If all people had the same color hair and
skin the world would be ...
Research colorblindness.
Observe the colors in nature and write down your observations
Claude Monet was a famous impressionist painter whose paintings
were known for their colors and use of light. Write a biography about
his life.
How would you describe colors to someone that was born blind? Create
a list of color descriptions.
Create a bouquet of torn construction paper flowers. Trace your hand
and forearm in any skin color. Glue bouquet on background paper, fold
fingers around flowers and glue on forearm and hand.

RELATED BOOKS

)

Black Is Brown Is Tan. ArnoldAdoff
Honey, I Love: And Other Love Poems. Eloise Greenfield.
Daydreamers. Eloise Greenfield.
Pass It On: African American Poetry for Children. W Hudson.
This Same Sky: A Collection of Poems from Around the World.
Naomi Shihab Nye.
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Sing a Song of Popcorn. de Regniers, Schenk, Moore, White, Carr.
People. Peter Spier.
Haiku: The Mood of the Earth. Ann Atwood.

The Table Where Rich People Sit
Author: Byrd Baylor
Illustrator: Peter Parnall
Publisher: Charles Scribner's Sons, 1994
Summary: A girl discovers that her impoverished family is rich in the
things that matter in life; especially being outdoors and experiencing
nature.
Theme: Money can't buy happiness. Being rich is not just about having
money.
PREREADING
WORDS

• homemade • table • rich • poor • meeting • money • worth • earn
• dollars • thousand • underestimate • million • feel • sensible
SHOW WHAT YOU KNOW

Describe what it means to be rich. Would you like to be rich? What
problems might it cause?
WHILE YOU'RE READING

Look carefully at the illustrations. There are hidden details. Find out if
the narrator thinks she is rich.
POSTREADING
QUESTIONS

Who is the narrator of the story? How does her opinion change about
her family's wealth? Why did the author give the book this title? What
does the mother think about the table? Why are the boy and girl given
their nicknames? How do the parents figure their money? Give examples. What is the total amount of dollars at the end of the story?
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ACTIVITIES
1. Make a list like the family in the book and give dollar values to your

2.
3.
4.
5.
6.
7.
8.
9.

10.

items. Total up the amount.
Write a short play using the words from this book. Include a mother,
father, sister, and brother role. Perform the play for an audience.
Write a list of negative and positive reasons for being rich or poor.
Research different monetary systems around the world.
Design a new coin and dollar bill.
Learn about the pay for different occupations and make a graph of the
information. Include at least 10 occupations.
Write an article to go with this headline:
KID WINS MILLON DOLLARS AND GIVES IT AWAY!
Write creative story about world leaders sitting down at the table in
the book.
This book shows the value of nature and beauty. Can you put a value on
it? What happens if we don't value nature and beauty? Write your
opinion.
Create a poem about what it means to be rich.

RELATED BOOKS
All Kinds of Money. David A. Adler.
Haiku: The Mood of the Earth. Ann Atwood.
Hawk, I'm Your Brother. Byrd Baylor.
Everybody Needs A Rock. Byrd Baylor.
Brother Eagle, Sister Sky. Susan Jeffers.
The Kids' Complete Guide to Money. Kathy S. Kyte.
The Poor in America. Suzanne Coil.
Sky Songs. Myra Livinston.
If I Made a Million. David M. Schwartz.

Multicultural Publishers
Children's Book Press produces high-quality multicultural books for
kids, many of them written in bilingual format. For a catalog, call
(510) 655-3395

)

Just Us Books publishes literature and nonfiction titles by and about
African-Americans. For a catalog, call (201) 676-4345
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Book List
Title Author

Ethnic Group

Genre

Abuela Arthur Dorros .... ................................................................ Hispanic American ................. Modem Fantasy
All the Colors of the Earth Sheila Hamanaka .. .. .... .. ... .. .. ... ... ..... ... ... .. Multiethnic .............................. Poetry
Annie And The Old One Miska Miles .... ........................................ S.W. Native American .. ............. Realistic Fiction
Aunt Harriet's Underground Railroad in the Sky Faith Ringold ........ African American ................... Historical Fiction
Ben's Trumpet Rachel Isadora ....................................................... African American ...................... Picture Book
Grandfather's Journey Allen Say ................................................. Japanese American ................. Historical Fiction
How My Parents Learned to Eat Ina R. Friedman .................................. Multiethnic ........... ............ Realistic Fiction
Knots on a Counting Rope Bill Martin Jr. & John Archambault ....... S.W. Native American ................ Embedded Tale
Lon Po Po Ed Young .......... .................................. .. ... .. ... .. ..... ... .. ... .. .. .. Chinese ............................... Folktale
Magic Dogs of the Volcanoes Manlio Argueta.. ................................. Salvadoran ............................. Folktale
Mufaro's Beautiful Daughters John Steptoe ........................................ African ................................ Folktale
Peace Begins with You Katherine Scholes ... .. ...... ... .. ..... .. ... .. .. ....... .. .. Multiethnic ........................... Nonfiction
Pink and Say Patricia Polacco........................................................... Multiethnic ....................... Historical Fiction
Pueblo Storyteller Diane Hoyt-Goldsmith .................................... S.W. Native American ................... Nonfiction
Seya's Song Ron Hirschi .......................................................... Coastal Native American ............. Realistic Fiction
Teammates Peter Golenbock ...................................... ................... African American ........................ Biography
The Bracelet Yoshiko Uchida .. ...................................................... Japanese American ................. Historical Fiction
The Moon Lady Amy Tan ...................................................................... Chinese American ........... ........ Embedded Tale
The Patchwork Quilt Valerie Rournoy ............................................. African American ................... Realistic Fiction
The Rough-Face Girl Rafe Martin .................................................. Algonquin Native American .................. Folktale
The Table Where Rich People Sit Byrd Baylor ........................................ Multiethnic ....................... Realistic Fiction
The Talking Eggs Robert D. San Souci ..................................... Creole and African American ................ Folktale
Wolf Stories Susan Strauss .. .. .. ... ...... .. .. .. .. ... .. .. ............... ........ .... ... .. Multiethnic ............................ Folktales
Yagua Days Cruz Martel ............................................ .................... Hispanic American ................. Realistic Fiction
Yo! Yes? Chris Raschka .. .. .. .. .. .. .. .. .. ... ...... ..... .. .. .. .. ...................... ... .... Multiethnic .......................... Picture Book
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CHAPTER 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
As the multicultural student population in this country continues to grow and
schools try to meet the needs of all students, multicultural curriculum will have to
be developed and implemented. All students benefit from multicultural education
as they will be working and communicating in a multicultural society as adults. Students, now more than before, will be required to have skills for working with people
from all over the world.
Students can learn about other cultures and at the same time learn about
their own culture. They can learn about the differences between cultures and more
importantly, the similarities between their culture and another. One of the best ways
to teach students about other ethnic groups is through multicultural literature.
Students can read, discuss and hear the voices of other people, their values, and
their stories. Students can read folktales that show a part of cultural traditions and
they can read contemporary fiction and nonfiction to learn about families of today.
Through literature students can gain understanding and tolerance of other cultures.
Through using these multicultural books, as well as the prereading and postreading
activities, teachers can begin to meet the needs of all of their students concerning
understanding their own culture and the culture of others.
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Conclusions
The project consisted of a booklist, and prereading and postreading activities
for twenty-five multicultural trade books. The purpose of the project was to
heighten student's awareness of the multicultural community in which they live and
appreciation of cultures throughout the world. The strategies and activities developed for these books were based on the whole language philosophy. The twentyfive trade books were divided into four themes: 1. Grandparents, 2. Folktales and
Legends, 3. Learning About the Past, 4. Cultural Understanding. These themes
include art, music, social studies, science, cooking, language arts, and physical
education activities.
This project will be implemented in a third grade classroom during the 199596 school year. The author teaches in this classroom and hopes that these activities will generate the benefits discussed in the summary.

Recommendations
1.

Teachers should be trained to select multicultural literature for their classrooms and develop activities that will encourage respect for other cultures.
Teachers need to recognize their lack of knowledge about certain cultures
and make sure they are giving their students accurate information.

2. Multicultural curriculum should include literature that represents people of
diverse ages, social status, gender, and physical and mental abilitites.
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3.

School districts need to take action to correct the low and/or stereotypical
representation of many cultural groups within curriculum materials and
literature by implementing curriculum such as this project.

4.

Classrooms need to have a wealth of books that are written by and about
different ethnic groups. School districts and teachers should encourage
publishers of children's books to help meet this need.

5.

All students should be given opportunities to learn about other cultures
throughout the year, not just on special days. This should be an integrated approach across the curriculum.

6.

For teachers to assist students effectively they need to recognize that the
teaching of reading and writing must be grounded in the social and
cultural context of students, their relevant experiences, and their stage of
social integration and acculturation (Trueba, 1989).

7.

Students would benefit from a whole language approach in the classroom
that includes; language experience approach, reading for fun, well illustrated texts, teacher reads aloud, literature from the student's native
culture, creative dramatics, and exposure to a variety of writing styles
(Sutton, 1989).
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